





We heard from students, educators, parents, and administrators that all school
staff have a critical role to play in building and sustaining a positive school
climate. This is everyone’s responsibility. Principals must be supported in their
duty to maintain a safe learning and teaching environment for all students and
staff. There must be clarity about the role of other school staff in reporting
incidents that may have an impact on school climate.

Another important issue that emerged during the consultations was a lack of
communication between the school and the parents of the victim once incidents
have occurred. We feel that the safe schools provisions of the Education Act
thoroughly outline the responsibility of principals and boards in communicating
with the parents of students for whom suspension or expulsion is being
considered. However, the same clarity does not exist with regard to provisions
for contacting the parents of victims. We heard that where parents of victims
had learned of an incident involving their child, the information often did not
come from a principal or teacher.

During our review we heard that there is an absence of information sharing with
parents of victims regarding disciplinary measures that have been put in place for
the alleged aggressor/perpetrator. Parents also reported a lack of information
about how their child is being supported by the school or what they can do if
they are not satisfied with the support and help their child is receiving.

We also heard that in some cases, following an incident or to comply with a
court order, the victim and the alleged aggressor/perpetrator must be separated.
"Too often it is the victim rather than the aggressor/perpetrator who is moved
from one school to another, and the appropriate supports for the student who
changes schools are often not in place.

During the consultations, we heard concerns about how school staff react when
they become aware of dating violence that occurs off school premises. In these
cases, students at the secondary level need to have the assurance that others will
not be made aware of the incident if they do not wish them to be informed.

SAFE SCHOOLS ACTION TEAM REPORT

Many personal stories were
shared with the Safe Schools
Action Team (SSAT) as we
travelled around Ontario.
Some parents were
concerned that they were
not being informed of
incidents involving their
children; others, who were
informed, were unhappy with
the responses of school staff
to the events.There was a
clear desire to close a gap in
reporting incidents to the
principal; but also a clear
demand for staff to
intervene and provide
adequate responses to
incidents. There was one
story of an elementary
student whose parents
noticed changes in her
behaviour and an
uncharacteristic refusal to go
to school, indicative of a
problem at the school. Upon
further investigation, the
parents learned that their
daughter was being sexually
assaulted by several
classmates on a regular basis
and that the teacher who
knew about the assaults had
not reported it to the
principal.To the SSAT, this
demonstrated a functional
need not only to close any
gaps in reporting but also to
provide an adequate
response and supports for
vulnerable students.
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OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

General
* School staff must continue to respond to a child who is or may be in need of

protection as required by the Child and Family Services Act (CFSA).

* Principals must report serious incidents that occur in school or at
school-related activities to police as outlined in Policy/Program
Memorandum 120 and in the Provincial Model for a Local Police/School
Board Protocol (see Appendix D). The details of reporting serious incidents
involving children under twelve are found in Policy/Program Memorandum

120.

* All school staff must report to the principal:
* any incident that should be considered for suspension; and
* any incident that the principal is required to report to the police, including
those for which expulsion must be considered.

* Schools must inform the parents of victims as well as the parents of the
aggressors/perpetrators about serious student-on-student incidents involving
their child or children. This is particularly important for the parents of
students with special education needs.

* Schools must provide parents of victims with information regarding
discipline/management of the aggressors/perpetrators, when asked, and with
information about the steps being taken to protect the victim from future
victimization.

* If a school must separate students after an alleged incident, it is preferable
that the alleged aggressor/perpetrator rather than the alleged victim be
moved. Supports must be provided to the student who is required to change
schools.

® The Ministry of Education should request that the Ontario College of

Teachers amend the Standards of Practice for the Teaching Profession to
include fostering and maintaining a safe and caring school environment.

SAFE SCHOOLS ACTION TEAM REPORT



OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

Sexual Assault

¢ School staff must report to the principal any allegations/suspicions of sexual
assault of a student by another student on school premises or during school
activities, and the principal must report this incident to the police.

* In cases where students disclose/report allegations or suspicions of
student-to-student sexual assaults off school premises to school staff, staff must:
* for secondary students, ask them whether or not to contact their parents
or police, and offer them information about professional supports such as
sexual assault services; and
* for elementary students, call the parents and offer to put the parents in
touch with police and professional supports for the student.

SAFE SCHOOLS ACTION TEAM REPORT
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vi. LOCAL POLICE/SCHOOL BOARD

PROTOCOLS

KEY FINDINGS

As part of our mandate, the Safe Schools Action Team was also asked to
review Local Police/School Board Protocols for consistency with the
Provincial Model for a Local Police/School Board Protocol, and to make
recommendations based on our findings.

Since 2000, the Ministry of Education and the Ministry of Community Safety
and Correctional Services have given policy direction to school boards and police
services to develop Local Police/School Board Protocols to provide a clear
understanding of the respective roles, procedures, and decision-making authority
of both police and school personnel.

The Provincial Model has sections that address key areas such as school
reporting of incidents to police and police interviews of students at school. The
section on police interviews of students outlines procedures and considerations
with regard to notification of parents of students under the age of eighteen. The
protocol requires police to advise a student under the age of eighteen that he/she
may request his/her parent/guardian to be in attendance during the police
interview. It also requires the school and police officials to determine, if
required, who will contact the parent/legal guardian before the police interview
(e.g., the principal or the investigating officer).

Each school board and school authority in Ontario is expected to have a protocol
with each local police service in its area of jurisdiction.

In a complaint filed on July 7, 2005, against the Ministry of Education, the
Ontario Human Rights Commission (OHRC) maintained that the application of
the former “Safe Schools” provisions of the Education Act and related discipline
policies had a disproportionate impact on racialized students and students with
disabilities. In April 2007 the Ministry of Education reached a settlement with
the OHRC. One element of the settlement was that Local Police/School Board
Protocols should be reviewed to ensure that they are consistent with the
Provincial Model.

Our review indicates that all of the Local Police/School Board Protocols are
consistent with the Provincial Model in the areas of concern to the OHRC.
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However, during the consultation, we received a number of reports of incidents
in which principals failed to call police as required in the Provincial Model. We
also heard from the OHRC, student advocates, and the media that the rules set
out in the Provincial Model with regard to police interviews of students are

sometimes not followed. For example, current requirements about contacting
parents when students are to be interviewed at school were not always met. As
our review of local protocols indicated that they all align with the Provincial
Model, these findings suggest that the issue appears to be one of implementation
rather than the quality of the written protocols.

“Everyone should come together to discuss critical pieces of the protocols —
new administrators would benefit.”
— Commuittee of Youth Officers of Ontario

During our consultations we also heard that training on the local protocols varies
from place to place. In some jurisdictions training is provided twice each year,
while in others training is not provided. As we travelled around the province, we
found some jurisdictions where the police and/or the schools were not aware of
the existence of the protocols.

In some cases, we heard that problems arise when the police are involved in
investigating a criminal offence and the principal is required by the Education Act
to investigate the same incident for the purposes of school discipline. There
appear to be different understandings among boards and police forces regarding
these parallel but separate investigations. Some police services have asked the
principal to suspend his/her investigation while a criminal investigation is in
progress. This is of particular concern when the principal’s investigation may
lead to a possible expulsion, since a decision regarding expulsion must be made
within twenty school days from the date when the student was suspended.

We heard that many principals require a better understanding of how to
investigate incidents and when to report.

We also heard that sometimes schools are denied access to information regarding
the investigation of incidents involving students on school premises. We were
told that the Provincial Model requirements on the sharing of information are
not clear as to when and under what authority schools and police can share
information.

SAFE SCHOOLS ACTION TEAM REPORT
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Participants further indicated that the requirements in the Provincial Model
relating to students with special education needs were not clear and that there
were no specific guidelines on how to provide support for these students during
emergency drills, particularly lockdowns.

OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

* To improve collaboration between local police services and schools:
* school boards must train school administrators annually on their Local
Police/School Board Protocols;
* police services must train police officers annually on their Local
Police/School Board Protocols; and
* where possible this training should occur jointly.

* The Ministries of Education and Community Safety and Correctional
Services should conduct a review of the Provincial Model for a Local
Police/School Board Protocol to:

* clarify how principals are to deal with suspension/expulsion investigations,
as required under the Education Act, while there is a police investigation
taking place for the same incident, addressing how both can be carried on
concurrently;

* clarify what constitutes student property — and also school/board property
—and what constitutes reasonable grounds for police or principals to
search either;

* clarify when and under what authority police, courts, and principals can
share information, and encourage them to do so;

* communicate the current requirements regarding when principals are
required to involve police;

* specify the current requirements regarding the contacting of parents when
students are to be interviewed at school by the police;

* provide more direction regarding police investigations involving students
with special education needs; and

* specify annual training requirements for school administrators and police
officers.

* All schools, boards, and police services must monitor their staff for
compliance with Local Police/School Board Protocols.
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vii. STUDENT LEADERSHIP

KEY FINDINGS

“Students can create strategies that are more realistic and not out of reach
for their peers.”
— Community Agency

tudents themselves play a key role in working for positive change on issues

that affect their schools. Students want to be empowered to play a role in
creating a positive school climate. The engagement of students as leaders is
critical to the success of efforts to create a positive and inclusive school
environment that is free of gender-based violence, homophobia, sexual
harassment, and inappropriate sexual behaviour.

Students shared with us the observation that while prevention programming —
especially in the areas of gender-based violence and sexual harassment — is often
primarily aimed at girls/young women, it is essential for both male and female
students to be involved. Prevention programming must be inclusive and
directed towards all students, and opportunities for student leadership in the area
of prevention planning must be extended to all students.

Students also highlighted that having opportunities to speak to these issues in
open and safe spaces among/between peers, teachers, and youth workers or other
professionals is essential to prevention and to the promotion of a positive school
climate. They want the discussions to begin, and they want to be a part of them.

We know through our consultations that student leadership in schools occurs in
a variety of ways: through student councils, student-led/staff-supported
committees or clubs, youth representation on school/board committees, and
participation in student forums on important topics of interest to youth. We also
heard that many students are actively involved in finding solutions to the issues
of gender-based violence, homophobia, sexual harassment, and inappropriate
sexual behaviour in their schools.

SAFE SCHOOLS ACTION TEAM REPORT
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Students highlighted peer-to-peer programs as an effective way to help them
become change agents in their schools. Participants identified a variety of
examples of student-led initiatives supported by adults or school staff, including
the following:

B The Respect in Schools Everywhere (RISE) model helps young people
make use of their strengths through meaningful activities in their
schools and communities. The model is based on the principle of
youth engagement and the belief that young people are a resource for
their community, have a stake in its well-being, and can be part of the
solution to social problems that affect them.

B Empowered Student Partnerships is a student-driven high school
safety program facilitated by staff advisers and Toronto Police Services
officers. In this program, students are empowered to identify, plan,
organize, and execute year-long safety initiatives in their local schools
and communities.

B Gay/Straight Alliances are student-run and teacher-supported
school-based groups that work to create safe, caring, and inclusive
spaces for gay, lesbian, bisexual, trans-identified, and two-spirited
students and their allies in schools.

OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

¢ All publicly funded schools must:

* support students if they want to engage in school-led clubs, including
Gay/Straight Alliances or other activities that promote healthy
relationships;

* engage school councils and student councils to support these student-led
activities; and

* give students opportunities to take a leadership role in prevention and
intervention strategies.
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PARENT/FAMILY ENGAGEMENT

KEY FINDINGS

“Children flourish when they know that the important adults in their lives
care about them, express interest in what they do and appreciate and accept
them for who they are.”¥’

We know that the active engagement of parents/families and the broader
school community contributes significantly to improved learning
outcomes for students and to the creation of a positive school climate. Research
shows that there is a positive link between parent involvement/engagement and
various indicators of student achievement, including higher academic
achievement, better student attendance, and improved student motivation.
Throughout our consultations, participants noted a gap in parental involvement
and support for school-based prevention initiatives to address gender-based
violence, homophobia, sexual harassment, and inappropriate sexual behaviour.

Participants also recognized that there are many obstacles — including
cultural/religious diversity, language barriers, accessibility barriers, and variations
in family structures — that may make it difficult for schools and parents to engage
together on these complex and challenging issues. We were told that schools
struggle with how to involve parents in general, and that these obstacles or
barriers add to the challenge of involving parents and other community
members. If schools do not make efforts to engage and reach out to parents,
parents often find it difficult to get involved and do not always feel welcome in
their children’s school.

“Family structures vary. Sometimes aunts, uncles, or grandparents are the
care providers ... we must engage the care provider.”
— Community Agency

Participants emphasized that parents themselves need to be consulted about how
schools can increase parental involvement. Schools need to respect parents’
insights about their children and welcome them as advocates on their children’s
behalf. The information gathered through the use of a school climate parent
survey can be invaluable in school improvement planning for creating and
maintaining a positive school climate.

37. Tatyana Barankin and Nazilla Khanlou, Growing Up Resilient: Ways to Build Resilience in Children and
Youth (Toronto: CAMH, 2007), p. 31.
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We heard that parents, particularly parents of students with special education
needs, require support to enable them to recognize and respond to warning signs
of victimization and processes for reporting such incidents to school staff. One
parent of a student with special education needs talked about how important it is,
particularly in the case of students with communications exceptionalities, for the
school and parents to work together (1) to identify a trusted adult in the school
to whom the student can go, if necessary, and (2) to ensure that the student
understands who that person is and how to reach him or her.

Boards and schools need to be aware of parents’ diverse cultural, religious,
linguistic, and accessibility needs in order to provide suitable resources and help
families connect with appropriate community outreach programs.

Suggestions for supporting and engaging parents included:

W organizing parent information nights and “lunch and learn” informational
sessions;

organizing parent/child breakfasts;

delivering programs/resources in parents’ first language;

setting up conferences and workshops for parents;

sharing information on board/school websites;

sending home “fact sheets” with the school newsletter;

utilizing a variety of communication tools to engage parents, such as DVDs
and audio tapes;
recruiting local businesses to help publicize and support awareness initiatives;

engaging parent groups such as Parents, Families and Friends of Lesbians and
Gays (PFLAG); and

W establishing or enhancing partnerships with Native Friendship Centres or
other community-based agencies that have trusting relationships with
parents/families.

Participants also underlined the importance of including Special Education
Advisory Committees (SEACs), Parent Involvement Committees, and School
Councils as an integral part of school prevention and intervention strategies.

The broader community also has an important role to play in supporting
schools’ and parents’ efforts. Participants pointed out that sometimes schools
abandoned the idea of parent as well as broader community involvement because
they did not always get the level of response they had hoped for.
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OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

® The Ministry of Education must make it a priority to seek out, develop, and
share effective practices on how to engage all parents and the community in
promoting and supporting healthy relationships, particularly parents from
diverse communities and parents of students at risk.

* School boards must ensure that parents, Special Education Advisory
Committees (SEACs), Parent Involvement Committees (PICs), and school
councils are an integral part of school prevention and intervention strategies.

* Schools must make opportunities available to all parents to be engaged in the
development of strategies to prevent and address gender-based violence,
homophobia, sexual harassment, and inappropriate sexual behaviour and to
assist in overcoming barriers to reporting.

SAFE SCHOOLS ACTION TEAM REPORT
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ix. TRAINING

KEY FINDINGS

“We must have a level of comfort with the topics ourselves in order to
implement programs [that address gender-based violence, homophobia, sexual
harassment, and inappropriate sexual behaviour].”

— Educator

We have already noted in the section on curriculum that some school staff
are uncomfortable with discussing issues of gender-based violence,
homophobia, sexual harassment, and inappropriate sexual behaviour.
Participants identified a lack of training and access to appropriate resources for
school staff to support them in educating students about healthy relationships.

Our consultations also emphasized that teachers and school staff did not feel
equipped to address these issues, whether in the formal curriculum or in other
areas of school life. For example, we were told that school staff sometimes lack
knowledge about the appropriate terminology to use, as well as how to phrase
questions sensitively and respectfully when issues such as homophobia and sexual
harassment arise. Our consultations highlighted for us the gap in training for
school staff both in the area of prevention and, more significantly, in intervention
strategies and techniques for responding effectively (1) to incidents witnessed by
school staff, (2) to student-to-student incidents disclosed/reported by students,
and (3) to incidents that involve students and adults. The training gap is
particularly evident with regard to the complex issues often faced by students
with special education needs.

During our consultations we heard that school staff are not always aware of
resources, programs, and initiatives that exist in the community that would help
them better support students. In this regard, participants emphasized the
importance of working with a range of community partners to raise awareness
and provide training with regard to healthy relationships and sexuality,
gender-based violence, homophobia, sexual harassment, and inappropriate sexual
behaviour. Participants also noted a willingness on the part of new teachers to
address some of these issues — although it was felt that new teachers were not
sufficiently trained to do so. It was also clear from our consultations that school
administrators and experienced educators are not well equipped to provide
leadership in addressing these very complex issues.
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OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

* School boards must provide teachers, other school staff, school
administrators, and trustees with sensitivity training in the areas of
gender-based violence, homophobia, sexual harassment, and inappropriate
sexual behaviour.

* School boards must provide principals, teachers, and other school staff with
training on effective intervention practices to deal with gender-based
violence, homophobia, sexual harassment, and inappropriate sexual behaviour
on a routine basis.

® School boards should work with their local Children’s Aid Societies to
develop and implement annual training for school administrators, teachers,
and school staff on their duty to report under the Child and Family Services Act
(CFSA).

* School boards must provide specific in-service training in the Healthy Living
component (healthy relationships/sexuality topic) to teachers delivering the
Health and Physical Education curriculum. School boards should collaborate
with Public Health Units (PHUs) to provide this training.

* The Ministry of Education should request that the Ontario Association of
Deans of Education (OADE) include safe schools training in their pre-service
programs, including training in the prevention and management of
gender-based violence, homophobia, sexual harassment, and inappropriate
sexual behaviour.

® The Ministry of Education should request that the Ontario College of
Teachers, the Council of Ontario Directors of Education (CODE),
Supervisory Officers’ Associations, and Principals’ Associations include safe
schools training (as it would pertain to the role of the school administrators)
as part of the Principals’ Qualifications Program (PQP) and the Supervisory
Officers’ Qualifications Program (SOQP).

* The Ministry of Education should request the Ontario College of Teachers to
develop an additional teachers’ qualification course in safe schools, with the
content to include the prevention and management of gender-based violence,
homophobia, sexual harassment, and inappropriate sexual behaviour.
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OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

¢ The Ministry of Education should request the Ontario College of Teachers to
include the prevention and management of gender-based violence,
homophobia, sexual harassment, and inappropriate sexual behaviour involving
students with special education needs in the additional teachers’ qualification
courses in Special Education.

® The Ministry of Education must develop support materials for boards to

assist principals with the process for investigating incidents, including
investigations involving students with special education needs.
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x. EVALUATION AND ACCOUNTASBILITY

KEY FINDINGS

In its previous two mandates, the Safe Schools Action Team made a number of
recommendations to the government with regard to policies and programs that
could be put in place to ensure that students continue to have opportunities to
keep learning within a safe and positive environment for learning and teaching.
Over the last few years the government has put in place a number of safe schools
policies and programs to help achieve these goals. It is imperative that the
ministry now look at determining whether these policies, programs, and
procedures have had the desired impact on making our schools safe for our
students. Accountability allows for a process of continuous improvement.

OUR RECOMMENDATIONS: KEY AREAS FOR PRIORITY ACTION

* The Ministry of Education should evaluate the effectiveness of its safe schools
policies.

* School boards must ensure that schools are addressing gender-based violence,
homophobia, sexual harassment, and inappropriate sexual behaviour in their

school improvement plans.

* Schools must evaluate the effectiveness of their safe schools policies and
programs through the regular use of school climate surveys.

SAFE SCHOOLS ACTION TEAM REPORT
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APPENDICES

APPENDIX A: THE SAFE SCHOOLS
ACTION TEAM

Ms. Liz Sandals, MPP Guelph, Parliamentary Assistant to the Minister

of Education — MPP Sandals was elected to represent the riding of
Guelph-Wellington in October 2003 and re-elected to represent the
redistributed riding of Guelph in October of 2007. Prior to her appointment
as Parliamentary Assistant to the Minister of Education, she served as
Parliamentary Assistant to the Minister of Government Services and the
Minister of Community Safety and Correctional Services. MPP Sandals has
taught computer science at the University of Guelph and was elected to her
local public school board in 1988. She served as vice-chair and chair of the
board and was president of the Ontario Public School Board Association from
1998 to 2002. MPP Sandals holds a Bachelor of Science from the University
of Guelph and a Master of Mathematics from the University of Waterloo.

Ms. Leeanna Pendergast, MPP Kitchener—Conestoga, Parliamentary

Assistant to the Minister Responsible for Women’s Issues —
MPP Pendergast was first elected to represent the riding of
Kitchener—Conestoga in October 2007. She was appointed Parliamentary
Assistant to the Minister Responsible for Women’s Issues and is a member of
the Standing Committee on Finance and Economic Affairs and of the
Cabinet Committee for Emergency Management. Prior to this, MPP
Pendergast was the Vice-Principal of four high schools in the Waterloo
Region and also served as an Education Consultant for the Ministry of
Children and Youth Services. MPP Pendergast received a Bachelor of Arts
degree in English and History at St. Jerome’s College at the University of
Waterloo, continuing her studies at the University of Toronto and at Oxford
University in England, receiving a Master of Arts in English Literature, a
Bachelor of Education in English and Science, and a Master of Education in
Computer Applications.

Mr. Stu Auty — Mr. Auty is President of the Canadian Safe School Network and
the former chair of the Ontario Safe School Task Force. Mr. Auty leads a
national multi-faceted not-for-profit organization with a mandate to reduce
violence in schools and communities in Canada. Over the years, Mr. Auty has
acted as an adviser on safe school issues to municipalities, school boards, and
provincial and federal governments. He was the founding administrator of the
Vanier School for Young Offenders.
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Dr. Inez Elliston, Ph.D., O.Ont. - Dr. Elliston has been engaged for over three
decades as an educator and community volunteer. She is a former Education
Officer within the Ontario Ministry of Education and Training and has
worked at all levels of the public education systems in Canada, the United
Kingdom, and Jamaica. In recognition of her contribution, Dr. Elliston has
been the recipient of numerous awards, including the Arbor Award for
Volunteerism from the University of Toronto (2003), the Harry Jerome
Award for Excellence in Community Service (2003), and the Order of
Ontario (2004). She is currently a Patron of PA.C.E. (Project for the
Advancement of Childhood Education) Canada.

Mr. Ray Hughes, M.Ed. — Mr. Hughes has thirty years of experience in
education as a teacher, Department Head, Consultant, and University
Lecturer. He is currently the National Education Coordinator of the Fourth
R Project with the CAMH Centre for Prevention Science and a faculty
member at the University of Western Ontario’s Faculty of Education.
Previously, Mr. Hughes was the Learning Coordinator for Safe Schools with
the Thames Valley District School Board where he coordinated the
implementation of violence prevention programs for 190 schools and 80,000
students. He has developed and implemented school-based programs related
to substance abuse, domestic violence, gender equity, dating violence, human
sexuality, interpersonal violence, conflict resolution, and anti-bullying.

Dr. Debra J. Pepler, Ph.D., C.Psych. — Dr. Pepler is a Distinguished Research
Professor of Psychology at York University and a Senior Associate Scientist at
the Hospital for Sick Children. Her major focus is on aggression and
victimization among children and adolescents, particularly in the school
context. Her research identifies bullying as a relationship problem that
transforms to other problems of power and aggression over the lifespan.
Together with Dr. Wendy Craig, Dr. Pepler is leading a national network,
PREVNet (Promoting Relationships and Eliminating Violence Network), a
Networks of Centres of Excellence — New Initiative. With national
non-government organizations and Canadian research partners, PREVNet’s
mission is to promote safe and healthy relationships for all Canadian children
and youth (www.prevnet.ca).
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Ms. Lynn Ziraldo — Ms. Ziraldo has been involved with the Learning
Disabilities Association of York Region for over twenty-seven years and
currently serves as its Executive Director. She has represented learning
disabilities and/or attention deficit hyperactivity disorder on numerous
committees/task forces and work groups on education, health, social, and
legal issues throughout York Region, Ontario, and the United States. She is
currently an adviser to the Minister’s Advisory Council for Special Education
and vice-chair of York Region SEAC. Her involvement in the LD
Association has led her to be an effective advocate for her sons, who have LD
and ADD, as well as for other people with disabilities.
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APPENDIX B

GLOSSARY OF TERMS

For the purposes of this document only, the words used in this report have the following
meanings attributed to them.

Bullying
Typically a form of repeated, persistent, and aggressive behaviour directed at
an individual or individuals that is intended to cause (or should be known to
cause) fear and distress and/or harm to another person’s body, feelings,
self-esteem, or reputation. Bullying occurs in a context where there is a real

or perceived power imbalance.
(Policy/Program Memorandum 144)

Gender
Those characteristics of women and men that are socially constructed. Sex
refers to those characteristics of males and females that are biologically
determined.

Gender-based violence
Any form of behaviour — including psychological, physical, and sexual
behaviour — that is based on an individual’s gender and is intended to control,
humiliate, or harm the individual. This form of violence is generally directed
at women and girls and is based on an attitude or prejudice, which can be
conscious or unconscious and which exists on the individual and institutional
level, that aims to subordinate an individual or group on the basis of sex
and/or gender identity.

(Adapted from Peter Jaffe and Ray Hughes, “Preventing Violence against Girls”, Education Forum 34
3] [Fall 2008] [Toronto: OSSTE/FEESO])

Hate propaganda
Ideas, beliefs, and ideologies transmitted in written, oral, or electronic form
for the purpose of creating, promoting, perpetuating, or exacerbating
antagonistic, hateful, and belligerent attitudes or actions against a particular
group or groups of people.
(Adapted from “Addressing Hate Crimes in Ontario: Final Report of the Hate Crimes Community
Working Group”)

SAFE SCHOOLS ACTION TEAM REPORT
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Homophobia
A disparaging or hostile attitude or negative bias, which may be overt or
unspoken and which exists on the individual and systemic level, towards
people who are lesbian, gay, bisexual, or transgendered (LGBT). In this
document, references to LGBT persons should be understood to include
individuals who identify themselves as queer, transsexual, two-spirited,
intersexed, or questioning.

Inappropriate sexual behaviour
Sexual behaviour on the part of a young person that places the person or
another individual “at risk” physically, psychologically, or socially and/or that
is inappropriate relative to the person’s age or stage of development (examples
include: unprotected sexual activity that might result in sexually transmitted
disease; the viewing of pornography at a young age; and the posting of sexual
information on the Internet).

Sexual harassment
Unwelcome sexual attention directed at an individual by someone whose
conduct or comments are, or should reasonably be known to be, offensive,
inappropriate, intimidating, hostile, and unwelcome. Sexual harassment often
occurs in an environment in which sexist or homophobic jokes and materials

have been allowed
(Adapted from Toronto District School Board, “Building Healthy Relationships: Interventions for
Gender-based Violence”, March 2008)

Student with special education needs
Also known as an “exceptional pupil”, the term used in the Education Act and
defined there, in Subsection 1(1), as “a pupil whose behavioural,
communicational, intellectual, physical or multiple exceptionalities are such
that he or she is considered to need placement in a special education program
by a committee, established under subparagraph iii of paragraph 5 of
subsection 11 (1), of the board, (a) of which the pupil is a resident pupil,
(b) that admits or enrols the pupil other than pursuant to an agreement with
another board for the provision of education, or (c) to which the cost of

education in respect of the pupil is payable by the Minister.”
(From “Safe Schools Policy and Practice: An Agenda for Action”, 2006)
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APPENDIX C

HOW TO HANDLE HARASSMENT
INTHE HALLWAYS IN THREE MINUTES
(From the Toronto District School Board)

N

. STOP the harassment.

Interrupt the comment/halt the physical harassment.

DO NOT pull students aside for confidentiality unless absolutely necessary.
Make sure all the students in the area hear your comments.

It is important that all students, whether onlookers, potential targets, or potential
barassers, get the message that students are safe and protected in this school.

. IDENTIFY the harassment.

Label the form of harassment: “You just made a harassing
comment/put-down based upon race (religion, ethnicity, abilities, gender, age,
sexual orientation, economic status, size, etc.”).

Do not imply that the victim is a member of that identifiable group.

A major goal is to take the “spotlight” off the target and turn the focus to the
behaviour. Students should realize what was said, regardless of what was
meant (e.g., kidding).

. BROADEN the response.

Do not personalize your response at this stage: “At this school we do not
harass people.” “Our community does not appreciate hateful/thoughtless
behaviour.”

Re-identify the offensive behaviour: “This name calling can also be hurtful to
others who overhear it.”

“We don’t do put-downs at this school” specifically includes those listening,
as well as the school community in general. Even if they were “only kidding”,
harassers must realize the possible ramifications of their actions.

. ASK for change in future behaviour.

Personalize the response: “Chris, please pause and think before you act.”
Check in with the victim at this time: “If this continues, please tell me, and I
will take further action. We want everyone to be safe at this school.”

Now turn the “spotlight” on the harasser specifically, asking for
accountability. Again, be sure not to treat the target like a helpless victim.
Rather, plainly give him/her this responsibility on behalf of others.

SAFE SCHOOLS ACTION TEAM REPORT
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APPENDIX D

PROVINCIAL MODEL FORA LOCAL
POLICE/SCHOOL BOARD PROTOCOL

(excerpt)

7. Occurrences Requiring Police Involvement or Response
List the types of incidents requiring police involvement or response. The types

of incidents listed must include, at a minimum:

physical assault causing bodily harm requiring medical attention;
sexual assault;

robbery;

criminal harassment;

weapons offences; and

drug offences (e.g., trafficking).

8. Other Occurrences Requiring Police Involvement or Response
List the types of incidents, beyond those listed in section 7 above, that would
result in police involvement or response, such as:

hate- and/or bias-motivated incidents;

gang-related incidents;

extortion;

threats of serious physical injury;

incidents of vandalism; and

trespassing incidents (new provisions under the Access to School Premises
Regulation (O. Reg. 474/00), and the Tiespass to Property Act).

It is expected that all other school-related occurrences will be dealt with on a

case-by-case basis.
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